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Food Webs  
Connections on coral reefs (ACSSU112)

The following lessons developed by CoralWatch focus on food webs and connections within the coral reef 
ecosystem. There are 7 classroom worksheets and 8 recommended CoralWatch field activities. All of them can 
be used as stand-alone lessons or as a sequence. Curriculum links are provided for all lessons as well as extra 
resources, background information and answer key to all acitivities.

Food web classroom worksheets
FW1   Introduction to food webs  
FW2   Marine food webs  
FW3   Corals: producer or consumer?  
FW4   Measuring coral health using virtual reef booklets
FW5   Measuring coral health using virtual reef poster  
FW6   Measuring Coral Health – Interpreting real data  
FW7   Altered food webs: farming and sediment runoff  

Recommended CoralWatch field activities
2.   Exploring and identifying invertebrates     
3.   Food webs – Intertidal rocky shores
4.   Food webs – Intertidal coral reefs
5.   Identifying coral type using the Coral Health Chart
6. Measuring coral health using random surveys
9.   Entering and analysing data using Excel
10.  Entering data using www.coralwatch.org
11.  Entering data using CoralWatch data entry apps

CONTENT DESCRIPTIONS
Science understanding
Interactions between organisms, including the effects of human activities can be represented by food chains and 
food webs (ACSSU112)

Science inquiry skills
• Identify questions and problems that can be investigated scientifically and make predictions based on 

scientific knowledge (ACSIS124)
• Collaboratively and individually plan and conduct a range of investigation types, including fieldwork and 

experiments, ensuring safety and ethical guidelines are followed (ACSIS125)
• Measure and control variables, select equipment appropriate to the task and collect data with accuracy (ACSIS126)
• Construct and use a range of representations, including graphs, keys and models to represent and analyse 

patterns or relationships in data using digital technologies as appropriate (ACSIS129)
• Summarise data, from students’ own investigations and secondary sources, and use scientific understanding 

to identify relationships and draw conclusions based on evidence (ACSIS130)
• Reflect on scientific investigations including evaluating the quality of the data collected, and identifying 

improvements (ACSIS131)
• Use scientific knowledge and findings from investigations to evaluate claims based on evidence (CSIS132)
• Communicate ideas, findings and evidence based solutions to problems using scientific language, and 

representations, using digital technologies as appropriate (ACSIS133) 

Science as a human endeavour
• Scientific knowledge has changed peoples’ understanding of the world and is refined as new evidence 

becomes available (ACSHE119)
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Key
General capabilities & Cross-curriculum priorities addressed within these worksheets include:

Learning objectives
Students are learning to understand, interpret and construct food webs in order to understand the interactions 
between organisms in any ecosystem.

Success criteria
• Students can use and interpret food chains to show feeding relationships in a habitat.
• Students can construct and interpret food webs to show relationships between organisms in an 

environment.
• Students can classify the organisms of an environment according to their position in a food chain.
• Students are able to recognise the role of microorganisms within food chains and food webs.
• Students know how to investigate the effect of human activity on local habitats, such as deforestation, 

agriculture or the introduction of new species.
• Students are able to explore how living things can cause changes to their environment and impact other 

living things, such as the effect of cane toads.
• Students can show evidence of researching human activity and how it may affect a food web.

Background
Food chains are a way that scientists use to show how food moves in an ecosystem. They show the link 
between one organism and the organism that eats it. This is shown in a food chain by using arrows. The 
head of the arrow always points to the animal doing the eating. At the start of every food chain is a producer. 
Producers are organisms that use energy from the sun and convert it into sugars that can be used as food. 
These sugars can be stored by the producer. Plants and algae are producers. Animals are not able to convert 
sunlight into sugars. However, if they eat or consume the parts of a producer that contain stored sugars, the 
animal is able to use this as a source of energy to sustain life. We call animals consumers because they 
need to consume a producer or another consumer in order to obtain food. Humans do not eat just one type 
of food (life would be very boring if we did). Instead, we eat a range of foods. Many animals are the same. To 
draw a food chain for animals that are food for more than one animal we sometimes need to use more than 
one arrow. When we do this for an ecosystem we are able to see many food chains link together. We call the 
resulting diagram a food web. For an example of a large food web see p119 in the book 'Coral Reefs and 
Climate Change'. An important component of all food webs is that when consumers or producers die, there are 
organisms that break them down so that they can be recycled into the food web once again. These are known 
as decomposers. On land one decomposer we know very well is from a group of organisms known as fungi 
(mushrooms are a type of fungi). In the ocean, bacteria play a big role in the decomposition of dead organisms. 
Every living thing is eaten by something in marine ecosystems. Smaller prey are consumed by larger predators, 
until they, in turn, succumb to injury or disease, and are then recycled on the sea floor. Overconsumption or 
removal of any link in these chains will affect the pattern of the entire food web.

Resources
• Coral Reefs and Climate Change: the Guide for Education and Awareness - recommended sections:   

Coral reefs - Food webs, Coral bleaching, Reef-building corals, Coral growth. 
• Coral Reefs and Climate Change video series - recommended video: Coral reefs, Coral bleaching (5 min), 

CoralWatch (5 min).
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Literacy

Numeracy 

ICT capability

Critical and creative thinking

 Personal and social capabilities 

Ethical understanding

Intercultural understanding

Aboriginal and Torres Strait Islander histories

Sustainability

  F
oo

d 
W

eb
s



YEAR 7 SCIENCE       19

 TEACHER GUIDE

2. Turtle, damselfish & crab
3. Shark, triggerfish, octopus & damselfish
4. Bacteria
5. Seagrass – Turtle – Shark
 Algae – Damselfish – Triggerfish – Shark
 Algae – Crab – Octopus – Triggerfish – Shark
 Algae – Crab – Octopus – Shark
 Algae – Crab – Damselfish – Triggerfish – Shark
6. There would be more turtles, triggerfish and octopus. As 

a result of the increased numbers of turtles, triggerfish 
and octopus, there would be less jellyfish, seagrass, 
damselfish and crabs.

7. An example only

WORKSHEET FW3  
CORALS: PRODUCER OR CONSUMER?

ACARA curriculum links
Science understanding (ACSSU112) 
Science inquiry skills (ACSIS124, ACSIS125, ACSIS129, 
ACSIS130, ACSIS131, ACSIS132, ACSIS133) 
Science as a human endeavour (ACSHE119 & 
ACSHE223)

Answers
1. The primary producer in the coral-algae relationship is 

the algae named zooxanthellae.

2. 
3.

WORKSHEET FW1  
INTRODUCTION TO FOOD WEBS

ACARA curriculum links
 Science understanding (ACSSU112)
 Science inquiry skills (ACSIS124, ACSIS125, ACSIS129, 

ACSIS130, ACSIS131, ACSIS132, ACSIS133)  
Science as a human endeavour (ACSHE119 & ACSHE223)

Answers
1. Terrestrial and saltmarsh plants & Aquatic plants and algae
2. Insects, small fish & snail
3. Snake, crane, duck & sea eagle
4. Bacteria
5. Sun
6. A food chain shows food energy moving in one linear 

direction from producer to consumers where as a food web 
shows the complex movement of food energy from many 
producers interacting with many consumers in a variety of 
ways. A food web is a better representative of the predator/
prey interactions in real-life ecosystems.

7. Sea eagle: 
 Tertiary = Aquatic plants and algae – Small fish – Large fish 

– Sea eagle
 Quarternary = Aquatic plants and algae – Small fish – 

Large fish – Crane/Duck – Sea eagle
8. Crane & duck: 
 Secondary = Aquatic plants and algae – Large fish – Duck
 Tertiary= Aquatic plants and algae – Small fish – Frog – Crane
9. An example only

10. Class work.

WORKSHEET FW2  
MARINE FOOD WEBS

ACARA curriculum links
Science understanding (ACSSU112) 
Science inquiry skills (ACSIS124, ACSIS125, ACSIS129, 
ACSIS130, ACSIS131, ACSIS132, ACSIS133) 
Science as a human endeavour (ACSHE119 & ACSHE223)

Answers
1. Seagrass & algae

 TEACHER GUIDE

Curriculum links - Answer key for worksheets
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Answers will vary, depending on the reef of choice.

WORKSHEET FW7   
ALTERED FOOD WEBS: FARMING AND SEDIMENT RUNOFF

ACARA curriculum links
 Science understanding (ACSSU112) 
 Science inquiry skills (ACSIS124, ACSIS129, ACSIS130, 

ACSIS132, ACSIS133) 
 Science as a human endeavour (ACSHE223)

Answers
1.   Answer will vary per student.
2.  The number of turtles, dugongs and fish would reduce 

because they don’t have enough food to eat if the algae 
and coral die from the sediment. The sharks would have 
less food to eat due to the reduced numbers of  turtles, 
dugongs and fish. The sharks would eat more clams 
than before to make up its diet. Therefore the number of 
plankton-eating fish would also reduce.

3. The sediment influx caused by the heavy rain and exposed 
soil from farming and construction has reduced the 
biodiversity from 8 different types of organisms to 3 types 
of organisms.

4. The amount of sediment entering the waterways can be 
reduced by various means including the following:

 a) Planting vegetation along river banks to stabilise the 
banks and stop the soil washing down stream in heavy 
rainfall. See channel erosion http://hlw.org.au/report-
card/focusareas/channel-erosion and water management: 
https://portbris.com.au/environment/water-management

 b) Building a rain garden, see http://hlw.org.au/
getinvolved/help/raingarden 

 c) Construction sites stop exposed sediment from 
washing into drains by implementing ‘Erosion & sediment 
control’ (ESC) practices. These practices include covering 
exposed soil and putting sediment barriers in drains at the 
construction site. See http://hlw.org.au/initiatives/esc/
principles 

 Preventing sediment from entering waterways by any or 
all of the above methods will improve the water clarity 
and quality. The clearer water will allow more sunlight 
to penetrate to the bottom and increase the numbers of 
aquatic plants and corals. With an increase of aquatic 
plants and corals available for animals to eat, more snails, 
crabs, fish, turtles and dugongs will be able to survive and 
thus increasing the biodiversity of the associated marine 
environment. 

5. Prior to European settlement, coral bleaching may have 
occurred from high sediment runoff resulting from extreme 
floods. Extreme floods would have occurred as a result of 
tropical cyclones. Unlike now, the thick vegetation around 
the waterways would have filtered the sediment saving 
coastal areas from severe sediment loads. Also, there was 
less exposed soil available for washing into waterways 
because aboriginal farming and construction practices did 
not produce wide scale destruction of natural vegetation.

WORKSHEET FW4   
MEASURING CORAL HEALTH USING VIRTUAL REEF BOOKLETS - 
INTERPRETING REAL DATA

ACARA curriculum links
Science understanding (ACSSU112) 
Science inquiry skills (ACSIS124, ACSIS125, ACSIS126, 
ACSIS129, ACSIS130, ACSIS131, ACSIS132, ACSIS133)  
Science as a human endeavour (ACSHE119 & ACSHE223)

Answers
1.  a. three recovered no. 4, 5 and 7
  b. anytime between 4 months to years
 c. two died completely, no. 2 and 6
2.  No. 1 recovered most but it took 4 months
 No.2  still not recovered after 22 months
3.  No. 5 
 No. 6 = Soft coral. When a soft coral dies, nothing is left 

behind as soft corals do not have a skeleton.
4.  It took 10 months to recover. 
5.  Blue corals have pigments - no zooxanthellae. Colours 

of the chart are based on number of zooxanthellae left 
behind when corals stress.

6. 

WORKSHEET FW5  
MEASURING CORAL HEALTH - INTERPRETING REAL DATA  
USING VIRTUAL REEF POSTER 

ACARA curriculum links
 Science understanding (ACSSU112) 
 Science inquiry skills (ACSIS124, ACSIS125, ACSIS126, 

ACSIS129, ACSIS130, ACSIS131, ACSIS132, ACSIS133)  
Science as a human endeavour (ACSHE119 & ACSHE223)

The Virtual Reef provides an opportunity to learn about coral 
bleaching and collect scientific data without visiting the reef - it 
can be used to prepare for a reef field trip or as a valuable 
alternative. 
Discuss in class the results which may vary slightly due to the 
use of photos with some shading.

WORKSHEET FW6  
MEASURING CORAL HEALTH - 
INTERPRETING REAL DATA USING CORALWATCH DATABASE

ACARA curriculum links
 Science understanding (ACSSU112) 
 Science inquiry skills (ACSIS124, ACSIS125, ACSIS126, 

ACSIS129, ACSIS130, ACSIS131, ACSIS132, ACSIS133)  
Science as a human endeavour (ACSHE119 & ACSHE223)
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Graph showing seasonal change in colour 
over time - coral No.7 of virtual reef booklet.
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Instructions 
Every living thing is eaten by something in all ecosystems. Producers are eaten by first order consumers. 
Smaller prey is consumed by larger predators, until they, in turn succumb to injury or disease, and are 
recycled by decomposers. Removal of any link in these chains will affect the pattern of the entire food web. 
As we move up a particular food chain, the first organism to eat a producer is called a first order or primary 
consumer. The animal that eats the primary consumer is the secondary consumer and so on. In a food 
web, some animals can be more than one level of consumption at the same time.

Using the food web and the legend:
1. Identify and list the producers.
2. Identify and list the primary consumers.
3. Identify and list the the tertiary consumers.
4. Identify and list the decomposers.
5. If grass is a producer in this ecosystem, where does it get its energy from?
6. Describe the difference between a food chain and a food web.
7. Looking at the food web, is there an animal that is both a tertiary and quarternary consumer?
8.  Looking at the food web, is there an animal that is both a secondary and tertiary consumer?
9. In pairs, think about one of the gardens in your school. Construct your own food web of all the 

organisms that live there. Make sure you identify a producer and consider what might be the 
decomposer of this ecosystem.

10. As a class, discuss three of the food webs produced by students and encourage peers to evaluate the 
ideas about the organisms and suggest improvements.

Quarternary 
consumers

Tertiary 
consumers

Secondary 
consumers

Primary 
consumers

(Herbivores)

Producers

Sea eagle

Crane  Duck 

 Rat 

 Snake

Insects Small fish 

Frog
Large fish

Snail

Aquatic plants
and algae

Terrestrial and 
saltmarsh plants

Bacteria and debris
Decomposers

Introduction to food webs
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Seagrass

Bacteria

Algae

Turtle

Damsel�sh

Shark

Trigger�sh

Crab

Jelly�sh

Every living thing is eaten by something in marine ecosystems. Smaller prey is consumed by larger 
predators, until they, in turn succumb to injury or disease, and are the recycled on the sea floor. Removal of 
any link in these chains will affect the pattern of the entire food web.

Instructions
Using the food web and the legend:
1. Identify and list the producers.
2. Identify and list the primary consumers.
3. Identify and list the secondary consumers.
4. Identify the decomposer.
5. Draw 2 food chains from the food web.
6. How would the organisms be affected if the sharks were completely removed from the system due to 

fishing?
7. List organisms that you might see when walking along at low tide on a coral reef. See if you can 

produce a food web based on this list. What is the producer? What is the highest level consumer?

Marine food webs
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Corals: producer or consumer?

Corals build hard structures that can be seen from the air and even from space. Corals are animals. They 
build reefs by secreting a skeleton which the animal uses to hold itself in place. When viewed close up, 
tentacles and a mouth are visible. Corals use these structures at night to capture plankton and feed. 
However, during the day something very different occurs. Corals often have a relationship with a special 
type of algae called zooxanthellae (pronounced ‘zoo-zan-thel-ay’). The algae actually live inside cells in the 
inner cell layer of the coral. When exposed to sunlight, just like other algae, the zooxanthellae are able to 
produce their own food through photosynthesis. In fact, they are so good at producing their food that they 
have enough left over to share with the coral. In turn, the coral shares nutrients with the algae. This type of 
relationship is called symbiosis. In a symbiotic relationship, the organisms live together with one another 
to the benefit of both. This relationship has happened over such a long period that many corals now cannot 
survive very long without their algal partners. When coral becomes stressed, it can kick out the algae 
living inside it. This process is known as coral bleaching. Bleaching is the term used, because the algae 
are often what give the coral their brown or green appearance and when gone the white skeleton is visible 
underneath. If corals cannot recover and get the algae back into their cells in time, they can die. 

Some fish eat coral such as angelfish, butterflyfish and blennies. Some fish that eat plankton include 
damselfish and  fusiliers. Plankton is made up of both phytoplankton (tiny plants) and zooplankton (tiny 
animals).
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Instructions
1.  Identify the primary producer in the coral-algae relationship. 

2.  Draw a food web on the worksheet with coral, plankton, zooxanthellae, coral-eating fish, 
 plankton-eating fish and sharks.

3.  Identify the: 

a) Tertiary consumers

b) Secondary consumers

c) Primary consumers

d) Primary producers

e) Decomposers

Corals: producer or consumer?
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Instructions 
Use the virtual reef booklets to investigate the consequences and frequency of coral bleaching and 
determine if these events seem to be increasing.

1. Using the CoralWatch virtual reef booklet, review the process and progression of bleached corals 
 in the field. Take note of:
 a.  How many recover?
 b.  How long can recovery take?
 c.  How many died as a result of bleaching?
2.  Compare coral No. 1 and 2. Which species has recovered most in what time frame?
3.  Compare coral No. 5 and 6. Which one has mostly recovered? 
 Compare coral No. 6 with No. 2 (hard coral). What can happen to soft corals once the living tissue has 

died? 
4.  How many months did it take for coral No. 4 to recover?
5.  Why can the Coral Health Chart not be used for the monitoring of blue corals?
6.  Go to coral No. 7 and track the seasonal changes in colour and create a graph showing coral colour 

over time. Take the average colour readings as data for your graph.

Measuring coral health using virtual reef booklets

Before – During - After Bleaching
Lizard Island 2016

Before - During - After Bleaching Lizard Island 2016
In 2016 and 2017 Lizard Island was affected by 
another serious bleaching event. Download the Lizard 
island booklet from  
www.coralwatch.org/web/guest/education-products 
and write a summary of your findings. 
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2

4
6

CORAL HEALTH CHART

The Coral Health Chart is based 
on the actual colours of bleached 
and healthy corals. Each square 
on the Chart corresponds to the 
concentrations of symbiotic algae 
which live in the coral tissue.

INSTRUCTIONS

For each coral, use the Coral Health Chart to record:
• darkest and lightest colour scores
• coral type

              plate (PL)            soft (SO)         boulder (BO)     branching (BR)

© 2011 CoralWatch
Queensland Brain Institute 
The University of Queensland

This poster is part of the CoralWatch Reef  
Education package, to order contact CoralWatch: 
info@coralwatch.org

Photos:  
Ray Berkelmans, Maxi Eckes, 
Ove Hoegh-Guldberg,  
Chris Roelfsema & CoralWatch

This virtual reef shows you different coral shapes and the 

difference between bleached and healthy corals. You can use 

the Coral Health Chart to measure the health of these corals. Virtual Reef

WWW.CORALWATCH.ORG

Visit our website to see 
worldwide data for reefs 
and compare coral health 
scores over time.

8

7

5

3
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Measuring coral health using virtual reef poster

DATA SHEET
Group name: ________________________________ Your name:__________________________________

Email address: ___________________________________________________________________________

Participation field:    dive centre    /    scientist    /    environmental    /    school or university    /    tourist

Country of reef: ___________________________ Reef name: _____________________________________

GPS if possible: ___________________________________   Depth _______m / feet      Sea temp:____oC

Date of survey: _______/________/___________ Time collected: (ie.14:00 or 2pm) ________________
                               Day             Month                     Year

Weather:    sunny    /    cloudy    /    raining                 Your activity:    reef walking    /    snorkelling    /    diving

*Please note: data will not be accepted on the website if any of these fields are left blank

Coral
Number

Colour Code
L=Lightest   
D=Darkest

Coral Type
Br=Branching    Bo=Boulder      

Pl=Plate  So=Soft
example L: D2       D: E5 Br      Bo      Pl      So

1    L:           D:           Br      Bo      Pl      So
2    L:           D:           Br      Bo      Pl      So
3    L:           D:           Br      Bo      Pl      So
4    L:           D:           Br      Bo      Pl      So
5    L:           D:           Br      Bo      Pl      So
6    L:           D:           Br      Bo      Pl      So
7    L:           D:           Br      Bo      Pl      So
8    L:           D:           Br      Bo      Pl      So
9    L:           D:           Br      Bo      Pl      So
10    L:           D:           Br      Bo      Pl      So
11    L:           D:           Br      Bo      Pl      So
12    L:           D:           Br      Bo      Pl      So
13    L:           D:           Br      Bo      Pl      So
14    L:           D:           Br      Bo      Pl      So
15    L:           D:           Br      Bo      Pl      So
16    L:           D:           Br      Bo      Pl      So
17    L:           D:           Br      Bo      Pl      So
18    L:           D:           Br      Bo      Pl      So
19    L:           D:           Br      Bo      Pl      So
20    L:           D:           Br      Bo      Pl      So

Any other relevant information, e.g. average diving depth, species of coral, pollution, long term weather such as 
drought, flood, heat-wave.

Please enter your data directly onto the CoralWatch website www.coralwatch.org
Or use one of the following options if you don’t have web access:

1. email: info@coralwatch.org
2. mail: CoralWatch, Queensland Brain Institute, The University of Queensland, Brisbane, QLD 4072 Australia

Thank you very much for participating!  Check our website for survey results and global bleaching trends.

Check out these resources…

Reid, C., Marshall, J., Logan, D., 
Kleine, D. (2012)

Coral Reefs and Climate 
Change: the guide for 

education and awareness.
CoralWatch, The University of 

Queensland, Brisbane, Australia.

Siebeck, U.E., Marshall, 
N.J., Kluter, A. and 

Hoegh-Guldberg, O. (2006) 
Coral Reefs 25(3):453-460

Instructions
1. Following the instructions on the 

back of the Coral Health Chart, 
match the coral colours on the 
virtual reef poster with the colour 
scores on the chart.

2. Record your colour scores  
and coral types on a data sheet 
that you can download from

 www.coralwatch.org.

You can also download 
the CoralWatch 'data entry' 
mobile phone app and  
enter your data in demo 
mode.
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In this activity you will analyse and compare data results from the CoralWatch website. 
1.  Go to www.coralwatch.org and find the map under the data tab showing field data.
 Visit a site along the Great Barrier Reef and choose one survey. 

a.  What is the name of your reef?
b.  Which coral type was most abundant?
c.  Which coral type was the least abundant?
d.  Which colour score had the highest frequency?
e.  Who collected this data? Circle the answer.
   dive centre / scientist / conservation group / school or university / tourist / other

2.  Compare all surveys conducted on this reef by various people. 
 Go to data/reefs and find the name of your previous reef and view the graphs.

a.  What is the average colour over time?
b.  Which coral type was the most abundant at this reef?
c.  Which colour score has the highest frequency?
d.  How many corals have been surveyed?
e.  When was the last survey? 

 
  

Data results single survey. Average colour score over time comparing 
all surveys for one reef.

Average colour and coral type distribution 
comparing all surveys for one reef.

 

Measuring coral health - Interpreting real data
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Coastal areas are often famous for their extensive seagrass meadows which provide food for large 
populations of green sea turtles and dugongs. Unknown to most people, these areas are important 
habitats for corals. Corals are important because they provide food and shelter for fish and other marine 
creatures. A coral’s health is extremely susceptible to changes in the environment. This makes coral an 
important species to monitor and use to indicate environmental conditions. Coastal areas are part of a 
precious environment which needs to be protected from environmental damage caused by humans and 
their activities.

High levels of sediment entering waterways are a major environmental concern. The main cause of high 
sediment levels is from soil erosion from creeks and rivers, farming land and building construction sites. 
Sediment is composed of soil particles that are washed off the land into creeks and rivers. Sediment can 
be a range of different sizes including large sand particles and smaller fine mud particles. The increased 
amount of soils particles suspended in the water causes the water to become cloudy which is called water 
turbidity. High water turbidity can have impact to species inhabiting the water by blocking sunlight and 
smothering seagrasses and corals that require light to grow, consequently reducing the amount of food 
available for turtles, dugongs and fish.

Using the food web produced in Worksheet FW2 examine the effects on a food web when the community 
structure and biodiversity in the ecosystem is altered.

Questions
1. Using the food web constructed previously for Worksheet FW2, consider what would happen to the food 

web in the event of large amounts of rain. Choose a coastal area near you and focus on sediment and 
how it may affect the system. Look at the food web you have constructed and place a cross through 
plants and animals that may be affected directly by this event.

2. Describe what effect this would have to other organisms that consume this organism in the same 
food web? What about organisms at higher orders of consumption? Would anything happen to those 
organisms?

3. Draw a new food web for the ecosystem based on the alterations you have described for the first food 
web. How has the large amount of rain falling on the city effected biodiversity?

4. In groups of three, consider some ways to help reduce the sediment running into the area. Describe 
what this may do in the short, medium and long term and report this back to the class.

5. Consider what your area may have looked like prior to European settlement. Especially think about any 
coral skeletons observed in Worksheet FW5. Can you think of any events that may have caused coral 
bleaching and or smothering with sediment that may have been observed by indigenous groups in the 
area at the time? Are these events still a possibility today?

Altered food webs: farming and sediment runoff
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Altered food web template

Tertiary consumers

Secondary consumers

Primary consumers

Primary producers

Decomposers

Altered food webs: farming and sediment runoff
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